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Abstract 
This article proposes an integrative pedagogical model for developing professional competence 

through digital, medical, and linguistic pedagogies in higher education. In contemporary professional 
education, competence is no longer limited to theoretical knowledge or technical skills; rather, it includes 
digital literacy, clinical reasoning, professional communication, ethical responsibility, intercultural 
awareness, and reflective practice. Although digital pedagogy, medical pedagogy, and linguistic pedagogy 
have been widely examined as separate domains, limited attention has been given to their systematic 
integration within a single competence-development framework. This conceptual article addresses this gap 
by synthesizing relevant literature on digital education, medical pedagogy, linguistic competence, 
professional communication, and competency-based higher education. The proposed integrative model 
views professional competence as a multidimensional construct formed through the interaction of digital 
competence, clinical-professional competence, linguistic-communicative competence, reflective 
competence, and ethical-intercultural competence. The article argues that professional competence 
develops more effectively when learners engage in authentic tasks, digitally supported simulations, 
discipline-specific communication, collaborative problem-solving, reflective assessment, and intercultural 
interaction. The proposed model offers theoretical and practical value for curriculum design, teacher 
training, interdisciplinary education, and future empirical research. It also suggests that the integration of 
digital, medical, and linguistic pedagogies can prepare students for complex professional contexts where 
technological knowledge, clinical expertise, and communication skills are inseparable. 

Keywords: professional competence, digital pedagogy, medical pedagogy, linguistic pedagogy, 
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Professional competence has become one of the central goals of modern higher education. In the 

contemporary academic and professional environment, competence is not understood merely as the 
possession of theoretical knowledge. It includes the ability to apply knowledge in real situations, 
communicate effectively, use digital tools responsibly, make ethical decisions, collaborate with others, and 
reflect on one’s own professional growth. This broader understanding of competence is consistent with 
outcome-based and competency-based education, where learning is evaluated not only through 
knowledge acquisition but also through students’ ability to demonstrate integrated professional 
performance [4], [5]. 

The development of professional competence is especially important in medical and health-related 
education. Future professionals in these fields are expected to master scientific knowledge, clinical 
reasoning, patient-centered communication, professional terminology, digital technologies, and ethical 
responsibility. Medical education literature emphasizes that learner-centered approaches, workplace-
based assessment, case-based learning, and reflective practice are essential for preparing students for real 
professional contexts [10], [14], [15]. Therefore, professional competence in medical education cannot be 
separated from practical reasoning, communication, reflection, and professional behavior. 

Digital pedagogy has become increasingly important due to the rapid transformation of education 
and professional practice. Digital technologies are now used in online learning, simulation-based 
education, virtual consultations, electronic portfolios, learning management systems, digital assessment, 
and artificial intelligence-supported learning tools. Mishra and Koehler’s technological pedagogical 
content knowledge framework explains that effective teaching with technology requires the integration of 
technological knowledge, pedagogical knowledge, and content knowledge rather than the simple use of 
digital tools [9]. Similarly, digital learning environments and personal learning environments can support 
self-regulated learning, independent study, collaboration, and flexible access to educational resources [3]. 
In medical education, online learning has also become increasingly relevant, although its effectiveness 
depends on institutional readiness, teacher competence, learner engagement, and appropriate instructional 
design [11]. 

Medical pedagogy provides the disciplinary and professional foundation for competence 
development. It focuses on clinical reasoning, evidence-based decision-making, patient-centered care, 
professional responsibility, and practical problem-solving. In this regard, case-based learning, learner-
centered instruction, and workplace-based assessment are important pedagogical approaches because they 
help students connect theoretical knowledge with authentic professional situations [10], [14], [15]. 
Experiential learning theory also supports this view by emphasizing that learning develops through 
concrete experience, reflection, conceptualization, and active experimentation [7]. Thus, medical pedagogy 
should create opportunities for students to experience, analyze, reflect on, and improve their professional 
actions. 

Linguistic pedagogy is also a significant component of professional competence. In medical and 
health-related education, language is not only a medium of instruction but also a professional tool. Students 
must learn medical terminology, academic writing, professional discourse, patient communication, and 
intercultural interaction. The concept of communicative competence highlights that effective language use 
involves not only grammatical accuracy but also sociolinguistic, discourse, and strategic competence [1], 
[6]. In addition, communicative language teaching emphasizes meaningful interaction, context-based 
language use, and the ability to communicate appropriately in real situations [8], [12]. For medical students, 
these principles are especially important because professional communication directly influences patient 
understanding, teamwork, and the quality of care. 

The internationalization of education has further increased the importance of linguistic 
competence. Students in medical and health-related fields often need to read international research, write 
academic texts, present professional information, and communicate in English or other languages. The 
Common European Framework of Reference for Languages also emphasizes language use as a social and 
communicative activity involving reception, production, interaction, and mediation [2]. Therefore, 
linguistic pedagogy in professional education should not be limited to vocabulary and grammar. It should 
help students develop academic literacy, professional discourse competence, intercultural awareness, and 
audience-sensitive communication. 
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Reflective competence is another important dimension of professional development. Schön argues 
that professionals develop through reflection-in-action and reflection-on-action, which allow them to 
evaluate their decisions, learn from experience, and improve future practice [13]. In professional education, 
reflective journals, portfolios, self-assessment, peer feedback, and teacher feedback can support students’ 
ability to analyze their learning and professional behavior. Reflection also connects digital, medical, and 
linguistic learning because students need to evaluate how effectively they used technology, applied 
professional knowledge, and communicated in a given situation. 

The increasing role of digital health also shows the need for an integrated approach to professional 
competence. The World Health Organization’s global strategy on digital health emphasizes the importance 
of digital transformation in healthcare systems and the need to strengthen digital health knowledge, skills, 
and responsible technology use [17]. This means that future medical and health-related professionals 
should be prepared not only to understand clinical content but also to work in digital environments, 
communicate through digital platforms, protect patient data, and use technology ethically. 

Although digital, medical, and linguistic pedagogies have been widely discussed as separate 
domains, professional practice requires their integration. A medical student, for example, may need to 
analyze a digital patient case, interpret clinical information, communicate findings in English, explain a 
diagnosis in accessible language, and consider ethical issues related to patient confidentiality. Such a 
professional task cannot be addressed through one pedagogical approach alone. It requires the combined 
development of digital competence, clinical-professional competence, linguistic-communicative 
competence, reflective competence, and ethical-intercultural competence. 

Therefore, this article proposes an integrative model for developing professional competence 
through digital, medical, and linguistic pedagogies. The purpose of the article is to conceptualize how these 
three pedagogical domains can be connected in higher education in order to prepare students for complex 
professional environments. The article argues that professional competence develops most effectively 
when learners are engaged in interdisciplinary tasks that require them to use digital tools, apply 
professional knowledge, communicate accurately, reflect critically, and act ethically. This integrative 
approach can support curriculum design, teacher training, assessment, and future empirical research in 
medical and professional education. 

Literature Review 
Professional competence is a multidimensional construct that includes knowledge, skills, attitudes, 

values, and the ability to apply them in professional contexts. In higher education, competence-based 
education aims to prepare students not only to remember information but also to use it appropriately in 
authentic situations. This means that students should be able to solve problems, communicate ideas, make 
decisions, collaborate with others, and evaluate their own learning and performance. 

In medical education, professional competence is particularly complex. Medical and health-related 
professionals must combine scientific knowledge with clinical reasoning, practical skills, communication, 
empathy, ethical responsibility, and lifelong learning. They need to understand the biological and clinical 
foundations of health and disease, but they must also communicate with patients, work with colleagues, 
use digital systems, interpret information, and adapt to changing professional conditions. Therefore, the 
development of professional competence in medical education requires pedagogical approaches that are 
active, contextualized, reflective, and practice-oriented. 

Digital pedagogy contributes to professional competence by creating technology-supported 
learning environments. It includes the use of online platforms, virtual simulations, electronic portfolios, 
video-based feedback, digital assessment tools, interactive learning materials, and artificial intelligence-
supported applications. Digital pedagogy can support flexible learning, immediate feedback, collaboration, 
independent study, and access to global information resources. However, its effectiveness depends on how 
digital tools are integrated into the learning process. Technology alone does not guarantee competence 
development. It must be connected to clear learning objectives, meaningful tasks, and appropriate 
assessment. 

Digital competence is now an essential part of professional competence. Students need to know 
how to search for reliable information, evaluate digital sources, use professional software, communicate 
online, protect data privacy, and apply digital tools ethically. In medical education, digital competence is 
especially relevant because healthcare systems increasingly depend on electronic records, telemedicine, 
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digital diagnostics, virtual consultations, and online professional communication. As a result, medical 
students and future healthcare professionals must be prepared to work in digital environments safely and 
effectively. 

Medical pedagogy provides the disciplinary and professional foundation of the integrative model. 
It emphasizes clinical reasoning, evidence-based practice, patient-centered care, ethical decision-making, 
and professional behavior. Common approaches in medical pedagogy include problem-based learning, 
case-based learning, simulation-based education, clinical scenarios, role-play, bedside teaching, 
interprofessional education, and reflective learning. These methods help students apply theoretical 
knowledge to realistic professional situations. They also support the development of decision-making, 
teamwork, and communication skills. 

Linguistic pedagogy supports professional competence by developing students’ ability to use 
language for academic and professional purposes. In medical education, linguistic competence includes 
understanding and using medical terminology, reading scientific texts, writing case reports, presenting 
clinical information, explaining medical concepts to patients, and communicating with colleagues. 
Language learning in professional education should therefore be closely connected to disciplinary content. 
English for Medical Purposes, content-based instruction, task-based learning, and professional discourse 
analysis can help students develop communication skills that are directly relevant to their future careers. 

The need for linguistic competence is particularly significant in multilingual and internationalized 
educational contexts. Students may study professional subjects in one language, communicate with 
patients in another, and access scientific literature in English. This requires not only vocabulary knowledge 
but also the ability to move between languages, registers, audiences, and communicative purposes. 
Linguistic pedagogy can help students develop clarity, accuracy, empathy, intercultural sensitivity, and 
professional identity. 

Despite the importance of each pedagogical domain, digital, medical, and linguistic pedagogies are 
often implemented separately. Digital skills may be taught in information technology courses, medical 
knowledge in disciplinary courses, and language skills in English or communication courses. Such 
separation may limit students’ ability to transfer knowledge and skills to real professional situations. In 
actual practice, professional tasks are integrated. A future healthcare professional must use digital tools, 
apply medical knowledge, communicate effectively, and make ethical decisions at the same time. 

Therefore, an integrative model is needed to connect these pedagogies into a coherent framework. 
Such a model can help educators design curricula, learning tasks, and assessment systems that reflect the 
complexity of professional practice. It can also support collaboration between subject teachers, language 
teachers, digital learning specialists, and curriculum developers. The integration of digital, medical, and 
linguistic pedagogies provides a more holistic approach to professional competence development. 

Methodology 
This article adopts a conceptual research design based on narrative literature review and model 

development. Conceptual research is appropriate when the purpose of a study is to synthesize existing 
theoretical and empirical knowledge, identify relationships between concepts, and propose a new 
framework. Since the present article aims to develop an integrative pedagogical model rather than test a 
specific hypothesis, a conceptual approach was selected. 

The literature considered in this study includes scholarly works on professional competence, 
digital pedagogy, medical education, linguistic pedagogy, English for Medical Purposes, professional 
communication, reflective practice, and competency-based education. The review focused on identifying 
the major components that contribute to professional competence in higher education, especially in medical 
and health-related contexts. Particular attention was given to concepts that appear across the three 
pedagogical domains, such as communication, collaboration, reflection, ethics, digital literacy, professional 
reasoning, and authentic learning. 

The development of the model followed a synthesis-based logic. First, the key educational 
functions of digital pedagogy, medical pedagogy, and linguistic pedagogy were identified. Digital 
pedagogy was associated with technology-supported learning, digital literacy, online collaboration, 
simulation, and digital assessment. Medical pedagogy was associated with clinical reasoning, case-based 
learning, professional decision-making, patient-centered care, and ethical practice. Linguistic pedagogy 
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was associated with terminology, professional discourse, communication skills, academic literacy, and 
intercultural interaction. 

After identifying these functions, the overlapping dimensions among the three pedagogies were 
analyzed. The analysis showed that professional competence requires more than isolated digital, clinical, 
or linguistic skills. It requires the ability to use these skills together in authentic professional situations. 
Based on this synthesis, five interconnected components were developed: digital competence, clinical-
professional competence, linguistic-communicative competence, reflective competence, and ethical-
intercultural competence. 

As a conceptual article, this study does not present empirical survey, experimental, or interview 
data. Instead, its main contribution is the proposed integrative model and its implications for higher 
education. The model can be empirically tested in future studies through questionnaires, interviews, 
classroom observations, intervention studies, curriculum analysis, or longitudinal research. 

Proposed Integrative Model 
The proposed model may be described as the Digital-Medical-Linguistic Professional Competence 

Model. It views professional competence as an integrated construct formed through the interaction of five 
core components. These components are digital competence, clinical-professional competence, linguistic-
communicative competence, reflective competence, and ethical-intercultural competence. Each component 
contributes to professional development, but none of them is sufficient alone. Professional competence 
emerges when these components function together in authentic educational and professional tasks. 

Digital competence refers to the ability to use digital tools critically, effectively, and ethically for 
learning and professional practice. In the context of this model, digital competence includes the use of 
online learning platforms, digital resources, electronic portfolios, virtual simulations, digital 
communication tools, and artificial intelligence-supported applications. It also involves the ability to 
evaluate online information, protect data privacy, communicate professionally in digital environments, 
and use technology for problem-solving. Digital competence supports professional learning by expanding 
access to information, enabling flexible communication, and creating opportunities for simulation and 
feedback. 

Table 1 
Components of the Integrative Model for Developing Professional Competence 

Model component Related pedagogy Main focus Expected competence 
outcome 

Digital competence Digital pedagogy 

Use of digital tools, online 
platforms, 
simulations, electronic 
portfolios, digital 
assessment, and 
responsible 
technology use 

Ability to use digital 
technologies 
effectively, 
critically, and 
ethically in 
learning and 
professional 
practice 

Clinical-professional 
competence 

Medical pedagogy 

Clinical reasoning, case-based 
learning, evidence-
based decision-
making, patient-
centered care, and 
professional 
responsibility 

Ability to apply medical 
knowledge and 
professional 
judgment in 
authentic or 
simulated clinical 
situations 

Linguistic-
communicative 
competence 

Linguistic pedagogy 

Medical terminology, 
professional 
discourse, academic 
writing, patient 
communication, and 
intercultural 
interaction 

Ability to communicate 
accurately, clearly, 
and appropriately 
in academic, 
clinical, and 
professional 
contexts 
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Model component Related pedagogy Main focus Expected competence 
outcome 

Reflective competence Reflective pedagogy 

Self-assessment, peer 
feedback, reflective 
journals, portfolios, 
and analysis of 
professional 
performance 

Ability to evaluate one’s 
own learning, 
identify 
weaknesses, and 
improve future 
professional 
practice 

Ethical-intercultural 
competence 

Medical, digital, and 
linguistic 
pedagogies 

Confidentiality, ethical 
communication, 
cultural sensitivity, 
responsible digital 
behavior, and respect 
for diversity 

Ability to act responsibly, 
respectfully, and 
ethically in diverse 
professional and 
digital contexts 

The proposed model consists of five interconnected components that jointly contribute to the 
development of professional competence. As shown in Table 1, digital competence supports students’ 
ability to use technology responsibly and effectively, while clinical-professional competence focuses on the 
application of medical knowledge and professional judgment. Linguistic-communicative competence 
enables students to express professional knowledge clearly and appropriately in academic, clinical, and 
intercultural contexts. Reflective competence supports continuous self-improvement, whereas ethical-
intercultural competence ensures responsible and respectful professional behavior. These components 
should not be treated as separate learning outcomes; rather, they function together in authentic professional 
tasks where students are required to use digital tools, apply disciplinary knowledge, communicate 
effectively, reflect critically, and act ethically. 

Clinical-professional competence is the disciplinary core of the model. It refers to the ability to 
apply medical and professional knowledge in practical situations. This competence includes clinical 
reasoning, evidence-based decision-making, problem-solving, patient-centered thinking, collaboration, 
and professional responsibility. In educational practice, clinical-professional competence can be developed 
through case analysis, simulation, problem-based learning, clinical scenarios, reflective discussion, and 
supervised practice. This component ensures that digital and linguistic skills are connected to meaningful 
professional content. 

Linguistic-communicative competence refers to the ability to use language accurately and 
appropriately in academic, clinical, and professional contexts. It includes medical terminology, 
professional discourse, academic reading, case reporting, oral presentation, patient communication, and 
intercultural interaction. In the proposed model, language is not treated as an isolated subject. It is viewed 
as a professional resource through which students understand, explain, negotiate, and apply knowledge. 
Linguistic-communicative competence enables students to express clinical reasoning clearly, interact with 
patients respectfully, and participate in academic and professional communities. 

Reflective competence refers to the ability to evaluate one’s own learning, performance, decisions, 
and professional development. Reflection allows students to identify strengths and weaknesses, analyze 
mistakes, set goals, and improve their future practice. In this model, reflective competence connects digital, 
medical, and linguistic learning. Students may reflect on how effectively they used digital tools, how 
accurately they applied professional knowledge, how clearly they communicated, and how responsibly 
they acted in a given situation. Reflective journals, portfolios, self-assessment, peer feedback, and teacher 
feedback can all support this component. 

Ethical-intercultural competence refers to the ability to act responsibly, respectfully, and sensitively 
in diverse professional contexts. It includes confidentiality, professional integrity, ethical communication, 
respect for cultural and linguistic diversity, responsible use of digital technologies, and patient-centered 
values. This component is especially important because professional competence is not only technical but 
also moral and social. Students must learn to use digital tools responsibly, communicate with empathy, 
respect patient dignity, and recognize cultural differences in healthcare and education. 
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The model suggests that these five components should be developed through integrated learning 
tasks. For example, students may analyze a digital medical case, discuss it in English, prepare a written 
report, participate in a simulated consultation, receive feedback, and write a reflective commentary. Such 
a task activates digital competence, clinical-professional competence, linguistic-communicative 
competence, reflective competence, and ethical-intercultural competence at the same time. This integrated 
approach is closer to real professional practice than separate instruction in technology, medicine, and 
language. 

The model also emphasizes the importance of authentic learning. Professional competence 
develops more effectively when students engage in tasks that resemble real professional situations. These 
tasks may include digital case presentations, virtual patient consultations, medical terminology projects, 
telemedicine role-plays, research article discussions, electronic portfolio development, and 
interdisciplinary group work. Authentic tasks help students understand how knowledge, communication, 
technology, and ethics interact in professional life. 

Implementation of the Model 
The implementation of the Digital-Medical-Linguistic Professional Competence Model requires 

curriculum integration. Instead of teaching digital skills, medical knowledge, and language competence as 
separate subjects, universities should design interdisciplinary modules and tasks that connect these areas. 
Such integration can be achieved through collaboration among medical educators, language teachers, 
digital learning specialists, and curriculum designers. 

At the beginning of a course or module, students’ needs should be identified through diagnostic 
assessment. This assessment may examine their digital literacy, professional vocabulary, communication 
skills, and understanding of key medical concepts. The results can help teachers design appropriate 
learning activities and provide differentiated support. Diagnostic assessment is important because students 
may have different levels of digital confidence, language proficiency, and professional knowledge. 

Learning activities should be designed around authentic professional tasks. For instance, students 
may be asked to read a short medical case, search for reliable digital information, identify key symptoms, 
discuss possible explanations, prepare a presentation in English, and reflect on their communication. 
Another task may involve a simulated doctor-patient consultation in which students explain a diagnosis 
using clear and patient-friendly language while referring to digital visual materials. These activities 
develop multiple competences simultaneously. 

Simulation can play a central role in the implementation of the model. Simulation-based education 
allows students to practice professional behavior in a safe learning environment. Through simulations, 
students can develop clinical reasoning, communication, teamwork, ethical decision-making, and digital 
tool use. A virtual patient simulation, for example, may require students to interpret patient data, choose 
appropriate questions, communicate with empathy, and document the case accurately. 

Assessment should also be integrated. Traditional written tests may measure knowledge, but they 
do not fully evaluate professional competence. Therefore, assessment should include performance-based 
and reflective tasks. Students can be assessed through case presentations, digital projects, simulated 
consultations, medical terminology tasks, written reports, peer feedback, self-assessment, and electronic 
portfolios. Rubrics should include criteria related to digital tool use, professional reasoning, linguistic 
accuracy, communication clarity, ethical awareness, and reflection. 

Teacher training is essential for successful implementation. Teachers need to understand how to 
design integrated tasks, use digital tools pedagogically, assess communication, and support reflective 
learning. Language teachers may need deeper familiarity with medical discourse and terminology, while 
medical teachers may need support in digital pedagogy and communication-based assessment. 
Institutional support is also necessary, including access to digital platforms, simulation resources, 
interdisciplinary collaboration, and curriculum flexibility. 

Discussion 
The proposed model responds to the growing need for interdisciplinary professional competence 

in higher education. Modern professional contexts require graduates who can use digital technologies, 
apply disciplinary knowledge, communicate effectively, reflect critically, and act ethically. In medical and 
health-related education, these requirements are especially important because professional practice 
directly affects patient care, safety, trust, and collaboration. 
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The main contribution of the model is that it connects digital, medical, and linguistic pedagogies 

within a single framework. Digital pedagogy provides technological tools and learning environments. 
Medical pedagogy provides disciplinary knowledge, professional reasoning, and practical orientation. 
Linguistic pedagogy provides the communicative means through which knowledge is understood, 
expressed, and applied. When these domains are integrated, students are better prepared for authentic 
professional situations. 

The model also challenges fragmented curriculum design. If digital competence, medical 
competence, and language competence are taught separately, students may struggle to apply them 
together. For example, a student may know medical terminology but may not be able to use it in a digital 
case presentation. Another student may understand a clinical concept but may not be able to explain it 
clearly to a patient. An integrated approach helps students transfer knowledge and skills across contexts. 

Another important feature of the model is its emphasis on reflection and ethics. Professional 
competence is not only about doing tasks correctly. It also involves understanding the consequences of 
professional actions, evaluating one’s own decisions, and acting responsibly. Digital tools, medical 
decisions, and professional communication all involve ethical issues. Therefore, ethical-intercultural 
competence and reflective competence are central rather than secondary components of the model. 

The model has practical implications for higher education institutions. Curriculum designers can 
use it to create interdisciplinary modules that combine professional content, language learning, and digital 
tools. Teachers can use it to design authentic tasks and assessment rubrics. Students can use it as a 
framework for understanding their own competence development. Institutions can use it to promote 
collaboration between departments and improve the relevance of professional education. 

However, the model also requires future empirical validation. Since this article is conceptual, the 
proposed framework should be tested in real educational contexts. Future studies may investigate how 
students’ professional competence changes after participating in integrated digital-medical-linguistic 
modules. Researchers may also examine teachers’ perceptions of the model, challenges of implementation, 
and the effectiveness of different assessment tools. 

Conclusion 
This article proposed an integrative model for developing professional competence through 

digital, medical, and linguistic pedagogies. The model is based on the idea that professional competence is 
multidimensional and develops most effectively when students engage in authentic tasks that require the 
combined use of digital tools, disciplinary knowledge, professional communication, reflection, and ethical 
judgment. 

The Digital-Medical-Linguistic Professional Competence Model consists of five interconnected 
components: digital competence, clinical-professional competence, linguistic-communicative competence, 
reflective competence, and ethical-intercultural competence. These components provide a holistic 
framework for professional education, especially in medical and health-related contexts. The model 
suggests that digital pedagogy, medical pedagogy, and linguistic pedagogy should not be treated as 
separate areas but as complementary dimensions of professional competence development. 

The article contributes to pedagogical theory by offering a conceptual framework for 
interdisciplinary competence development. It also provides practical implications for curriculum design, 
teacher training, integrated assessment, simulation-based learning, and professional communication 
education. The model may help higher education institutions prepare students for complex professional 
environments where technology, medical knowledge, language, and ethics are inseparably connected. 

Future research should empirically test the proposed model through classroom-based studies, 
student and teacher surveys, interviews, observations, and longitudinal curriculum evaluation. Such 
research can help determine how effectively the integration of digital, medical, and linguistic pedagogies 
supports professional competence development in different educational contexts. 
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